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Multimedia Multi-literacies in the 21st Century: Constructions, connections and cybergene awareness
Marina Orsini-Jones is Principal Lecturer in the Faculty of Business Environment and Society, Coventry University
This talk will discuss the need for both undergraduate languages students and the staff who teach them to engage with digital literacies and cybergenre awareness. It will argue that such engagement can promote critical and academic literacy in students and help them to ‘read’ and decode a complex and globally connected world. 

The talk will also explore the tensions that can arise between the academic and the social uses of the various e-learning platforms available at the beginning of the new millennium and proposes that for the purpose of developing critical academic digital literacy and cybergenre awareness, a compromise must be reached. It would be difficult to integrate the experience of all the (ever-changing) cybertextualities available on the World Wide Web into the academic curriculum. It is suggested that lecturers could maximise the use of institutional proprietary systems (like Virtual Learning Environments – VLEs - and e-portfolios) to develop students’ hypertextual awareness. This is because proprietary systems make formal socio-collaborative assessment, metacognition and coherent curriculum delivery more manageable. However, lecturers should also allow for students to be creative and make use of other e-tools available on the World Wide Web to explore new multiliteracies and textualities (both oral and written) via carefully designed e-tasks. Examples will be provided of such e-tasks from existing practice in the learning and teaching of languages both in the UK and abroad.
Solitary Innovators in a Connected World
Agnes Kukulska-Hulme is professor at the Institute of Educational Technology, The Open University

The new landscape of learning in diverse physical settings and on the move, coupled with the proliferation of mobile technologies, challenges educators to understand emergent study practices and their likely impact on future designs for learning. At the Institute of Educational Technology, we have been investigating how university students and other learners use mobile technologies to support their learning, as individuals and as members of communities. Our various studies have included some language learners, and in a couple of recent projects we have focused specifically on how, where and why language learners choose to use mobile devices. The broad aim of this work is to uncover emergent practices of self-motivated learners. By interviewing these learners, we seek to understand how mobile learning is changing language learning. We believe that mobile devices may ‘open up’ learning by introducing new types of content and interaction, enabling different patterns of access and helping learners identify their needs. Personal technologies may facilitate individual innovation, but in a connected world, new practices can spread quite rapidly. We seek to elaborate a learner perspective on the current state and possible future of mobile language learning, moving towards better synergies between authentic learner requirements and technological or pedagogical designs. This presentation will review some individual learner experiences and how these may be understood in terms of the bigger picture of emergent practices and the implications for language teaching. 

The Use of Second Life to Prepare Language Students for Their Year Abroad

Maricarmen Gil is lecturer in Spanish at the University of the West of England

This presentation will report on a project which explored and evaluated how Second Life (SL) supported the preparation of a group of second-year undergraduate Spanish students for their year abroad.
The aim was to use the immersive characteristics of this 3D environment as a platform to prepare students for their year abroad. Making the most of this setting, activities aimed to encourage experiential and collaborative learning were carried out in the class. Students had the opportunity of visiting replicas of real Spanish towns such as Gijon and go shopping there, getting immersed into the festival atmosphere of the Mexican Day of the Dead, visiting a Spanish health centre and talk about health issues, all of this without moving from the classroom. 
Findings from this project suggest that students perceived using SL as having had an overall positive impact on their learning. Most students felt that they improved their language skills, became more aware about some cultural aspects, and gained confidence and motivation. However, while most considered using SL a valuable experience that opened a door to a world full of possibilities, it elicited a negative response in a small group of students. In this presentation we will talk about both these groups.
AVALON Language Teacher Training Course in Second Life: Different Sides of a 3-D World

Susana Lorenzo-Zamorano, lecturer in the School of Languages, Linguistics and Cultures and Zeynep Onat-Stelma, lecturer in the School of Education,
University of Manchester

In this session we will talk about our experiences on a Language Teacher Training course in Second Life designed as part of the AVALON project (http://avalon-project.ning.com/). We take two perspectives:
a) that of a tutor (teacher trainer) on the course, and b) that of a teacher participating in the course. From the tutor's perspective, the session looks at how the pedagogical activities, as they played out in Second Life, represented appropriate and/or 'effective' responses to the course aims. From the teacher participant's perspective, the session will focus on the main challenges encountered during the course and how, working towards an end of course project, these challenges were overcome.

Mastering the Masters course online: a design for repurposing a degree programme for online delivery
Julie Watson is Principal teaching fellow in elearning and Will Baker is teaching fellow at the University of Southampton
Should distance Masters programmes still be relying on a design formula which simply delivers paper-based learning content over the internet? A more innovative approach to online course-building has been developed in Modern Languages at the University of Southampton, which repurposes face-to-face course content into interactive, activity-based ‘learning objects’ to form an online Masters programme in ELT (English Language Teaching). 
The activity-based framework underpinning the course content has been developed in-house with learning objects and podcasts and video clips from lectures and seminars forming the e-content, supported by annotated reading lists and access to the University library’s stock of e-books and online journals.  This 2 ½ year course consists of 8 complete modules and is being delivered in conjunction with the British Council in Mexico to students in Latin America and Europe, some of whom are now entering the final dissertation phase. This presentation will consist of an overview of the course design and development process showing the manner in which the face-to-face MA course has been adapted and recreated for online delivery. There will also be a demonstration of the live online MA programme in ELT showing its structure and participants’ roles, and including the technologies used for content delivery and student interaction. 
From Word to web: when linguists and technicians learn to speak the same language

Tamara Bloom, National Network for Interpreting

Today’s technological age presents us with almost unthinkable capabilities in communication; like a child let loose in a sweet shop, we are faced with almost endless possibilities. Examples include video-calling friends on our hand-held devices, or following distant news developments real-time via faster-than-press tweets. The opportunities for harnessing the ‘latest thing’ in our learning and teaching are just as numerous, and huge strides have already been made in bringing the book up to speed with the netbook.

However, like the aforementioned child in the candy store, with so many options open to us we don’t always know what to choose. This sometimes leads us to latch on to every system or gadget around us, simply because it’s there. Potential results include wasted resources, where a fantastic tool is not used to its full potential, or redundant materials when something unnecessary is created for technology’s sake, rather than the ‘e’ being the means, and ‘learning’ the end.

This by no means suggests we should avoid technology. Problems arise not in the use of new tools itself, but where teacher and ‘techie’ fail to think on the same terms. When their two worlds are brought together, with the technician understanding what the linguist wants, and the linguist grasping what the technician can and cannot do, fantastic results are inevitable! This paper aims to demonstrate how successful, engaging resources can be produced, following the workflow process from concept design (the usual tools here being a creative linguist and Microsoft Word!) to potentially award-winning finished product (with many thanks to technician and whizzy web-authoring tools).

There are instances where it is hard to imagine an alternative to the engaging, interactive materials resulting from such a synergy, and interpreting is one such example. Elements of interpreter training such as note-taking need visual examples to be explained properly (just as a flat-pack piece of furniture would be difficult to put together with text-only instructions). Exemplifying good and bad body language would be much less effective without video footage, and listening to interpreters in action is far better for understanding what is entailed than simply reading about it.

The National Network for Interpreting exists to raise awareness of the interpreting profession. This links in with a wider aim of inspiring young people with the many varied and exciting careers open to individuals with languages. As such, our online interactive resources aim to create an easy-to-grasp, yet comprehensive and accurate source of information about the field. Providing the chance to find out about the transferrable skills involved, and have a go at them in an engaging and fun way, our materials (Interpreting Skills Map and Note-taking exercise) were recently commended in the Jorum Learning and Teaching Award and the ALT/Epigeum Award respectively.
Developing effective academic literacy online within the discipline: an integrated, interactive approach

Carys Jones, lecturer in the Institute of Psychiatry at King’s College London
This presentation is about a project involving the use of elearning in post-graduate programmes within one UK university college using Wimba as a tool. The project was set up to address a number of concerns that have become more acute over the past two decades:
· that a significant number of students are not doing justice to their full academic potential because of weaknesses in academic literacy, particularly in written assignments;

· that the increasing number of students entering university at post-graduate level need one-to-one writing support, thus making unrealistic demands on subject tutors and supervisors, who frequently feel that this aspect of learning is well beyond their remit although necessary;

· that the amount of time allocated for one-to-one supervision to help students, vulnerable or otherwise, with their assignments has been much reduced over this period.

Universities across the world are generous in making freely available on the web a wide and interesting range of online academic writing support. But however highly imaginative and successful these resources are in helping students to improve their knowledge and use of grammar, of discourse features and of writing in a variety of different genres, they fail to tap into students’ specific learning contexts, which limits their effectiveness at the post-graduate level. 

Clearly programme-specific elearning support has an important practical role to play here and the aim of this project has been to develop an online module that can:
· encourage students to become independent self-critical, life-long learners, particularly in the ways they work on written assignments that are to be assessed,

· relieve programme leaders of the burden of helping students with their academic writing,

· provide programme leaders with a resource that can be adapted to supplement their programmes so that students can be advised whether or not, and to what extent, they could benefit from working through the module.

The project has three phases:
1. The development of the resource

2. An on-going trial involving interested programme leaders from different departments within the college

3. An evaluation of the trial run at certain strategic points, and which will determine further directions and procedures. 

At this point in time, Phase 1 is completed and Phase 2 began at the start of this academic year. Although it is too soon to start on Phase 3, the project has now attracted the involvement of 12 programme leaders and approximately 150 students across a range of disciplines, mostly health-related. The presentation will concentrate on the key features of the module developed during Stage 1:
· on what was learnt from an initial needs analysis, and the two pilot studies of the materials,

· on the content in terms of its generic underpinning and specific disciplinary potential,

· on the interactive techniques designed to personalize the learning experience and encourage a build-up of confidence, high motivation and independence,

· on the conclusions of using Wimba Create as an e-learning tool in this context. 

Innovative tutoring with Web 2.0 tools - English for Academic Purposes online

Mirjam Hauck, Associate Head of Department and Senior Lecturer in German and Sylvia Warnecke, Lecturer in German, Department of Languages, at The Open University
The British Open University’s (OU) English for Academic Purposes Online course aims to lessen barriers to learning by developing the specific language that students - native speakers of English as well as speakers of English as an Additional Language - require for successful academic study in the medium of English. The challenges the course developers faced during the production of the course were manifold:
· How can one single course meet the different linguistic needs of home and international students and the academic needs of learners studying or preparing to study a variety of subject areas? 

· How can all this be done online and at a distance? 

· How can the e-literacy skills needed to draw maximum benefit from the potential for learning offered by the Web 2.0 applications embedded in the OU’s VLE (moodle) be developed alongside the aforementioned linguistic and academic skills? 

· And – most importantly - how do we prepare the Associate Lecturers, i.e. the tutors, for tutoring online so that they – in turn – can offer appropriate support and enable the students to progress through the course and meet the learning outcomes?
Tools such as forums, wikis and blogs are increasingly attracting attention in educational practice and institutions are gradually moving from a "computer-as-tutor" approach towards learning through computer-mediated communication and collaboration. This approach reflects a sociocultural framework of learning that emphasizes interaction and co-construction of knowledge (Vygotsky 1978) and is informed by pedagogical principles such as learner control, social inclusion, and communities of practice. Online learning allows participation by remote, dispersed learners across Europe and beyond, thus increasing access and enhancing learning opportunities in interactive online communities.

Yet, many education professionals do not have the skills to implement this paradigm shift. In this presentation we will report on the findings from a six week moodle-based training programme which we designed and ran in order to equip the tutors for the delivery of the Department of Languages innovative fully online course. Our approach was inspired by what Hoven (2006) has termed “experiential modelling” where the tools and processes tutors are supposed to become familiar with are modelled and experienced from a learner’s point of view thus also drawing on techniques from exploratory practice and practitioner research (Allwright 2003). Our training incorporated characteristic asynchronous communication tool-related issues such as motivation, assessment or patterns of participation. Yet, it also went beyond these and focussed on the language learning and teaching context to explore in what way forum exchanges, for example, can be made particularly effective in supporting the development of students’ linguistic skills. The Associate lecturers furthermore investigated how the specific combination of native and non-native speakers in this distance learning framework can be employed to enable peer support on a motivational, social, knowledge transfer as well as on a linguistic level.

More than Idle Chat: Using the Common Room to Teach Literature

James Peacock is a lecturer in English and American Studies at the University of Keele

Last year I was laid low with a virus for several days and it looked likely that I would have to cancel several seminars.  At the last moment I remembered that there was a Chat facility on the Keele Learning Environment (KLE) and emailed the students from each seminar, asking them to enter the Common Room at the usual seminar time for a “virtual seminar” I could conduct without spreading my germs and without leaving the comfort of my bed.  Over a period of two days, I led largely successful seminars on “The Murders in the Rue Morgue” by Edgar Allan Poe and on New York’s exceptionalism.
In this paper I will spend a little time describing that first experience of using Chat for seminars, with all the hiccups and occasional hilarity it entailed, before moving on to describe the various ways I have employed the facility since then in a more considered and planned manner.  Areas I will look at include:
· Management of the seminar, including use of the “hand raise” tool.

· Advantages of the virtual seminar, including benefits for somewhat more reticent and less confident students.

· How Chat can be specifically tailored to literature discussions.

· Potential difficulties and planning headaches, including the age-old problems that arise when students bring different editions of the text.

· Use I and the students have made of the Chat log after the seminars.

· The use of the Common Room for pre-examination question-and-answer sessions to field generic queries about exam techniques and approaches.

· How Chat can be used by the students alone for pre- and post-seminar discussions and debates.
My aim is to share some simple ideas, to demonstrate that the Common Room can be used for much more than “idle chat,” and hopefully to glean some more ideas from other participants at the symposium.
Appt for language learning?

Caroline Moore and Paul Sweeney, ME.com
We are still exploring (uncovering?) how to take advantage of mlearning: communication tools; field research devices; portable learning content repositories and more. The huge growth in iPhone and Android 'Apps' is consumer driven but of increasing interest to teachers.
Mlearning makes it possible for learners to spend more time on self-study and thus realize their learning goals.
The mainstreaming of Smartphones and portable devices is something which language teachers are keener than most to capitalise on. But we believe these new Apps should be grounded in sound pedagogy combined with engaging content and functionality to motivate learners. 
The number of 'education' Apps on iTunes runs into the thousands and a similar trajectory is expected on other Smartphone and tablet platforms. How do these apps support the emerging 'standard' uses of mlearning especially in the context of modern foreign language teaching? How do the intial VLE Smartphone platforms faciliate this potential, if at all? How will teachers make their own content available to students on the move?
This presentation will outline the results of an extensive survey of Smartphone and tablet language learning Apps for Modern Foreign Languages including English as foreign or additional language:
What are these Apps trying to do, and what teaching and learning philosophies and approaches inform their design?
How well do they meet their goals?
What do practising teachers think?
Crucially what do learners think?
Are sales and ratings on iTunes reliable indicators of quality and customer satisfaction?
The survey looked at 50 best practice apps of relevance to language teaching: dictionaries, vocabulary practice tools; grammar references; pronunciation tools; skills development and specialist tools which support language learning such as translation.
 The results are informed by the presenters’ language teaching background, their extensive experience in developing web based tools for language learning and corroborated by the experiences of multiple practitioners in English as a Foreign Language (EFL) and MFL.
Electronically-mediated Peer Assessment: A Case Study 

Gloria Visintini is a language tutor and Roberta Perli is an e-assessment advisor at the University of Bristol

This presentation introduces a study into the use of Peer Assessment to evaluate speaking skills. The study was developed through collaboration between the School of Modern Languages and the Education Support Unit at the University of Bristol. It aims to encourage student assessment of other students’ oral work and is part of a wider strategy that supports independent learning and a more active student engagement with feedback. In the first part of the presentation we will explain the rationale behind the case study. In the second part we will show how the study was carried out in practice and supported by a variety of technological tools. In particular, we will describe how:
(1) the language lab Sanako allowed us to create, record and store the oral materials; 

(2) the sound editor and recording software Audacity was used to edit the students’ audio materials; 

(3) the ‘self and peer assessment’ function of Blackboard provided the platform to set up the submissions, evaluations and provision of feedback. 
The strengths and the limitations of the case study will also be discussed.
Applying informal and collaborative learning to Modern Languages:

Using Social Media for academic purposes
Benoît Guilbaud Manchester Metropolitan University
The omnipresence of collaborative learning in British Higher Education has been made

possible partly by the emergence over the past couple of decades of a vast array of digital

tools. Web 2.0 in general, and Social Media in particular, have recently demonstrated

the possibilities offered by the Internet and specifically its effects on participatory and

informal learning. Their applications have proved to have particular relevance to skill-

based learning, notably to Second Language Acquisition.

In an attempt to illustrate the advantages of informal networking over direct instruction

(Warschauer, 2003) in communicative language teaching, this presentation proposes to

examine the set-up and use of a social networking site as a means for students to share

ideas, provide peer-feedback and suggest learning strategies to one another.

This presentation sets to highlights the benefits of informal learning and communicating in

HE, with a particular focus on a translation class, providing a small-scale social learning

environment. The process is aimed at providing participants with a feeling of ownership

over their learning processes, allowing them to move away from the need for external

legitimacy. This leads to redefine their role as learners, as well as that of the tutor (Levin

& Wadmany, 2008). Social Media is used with the intention of enhancing the participants’

critical thinking, communication skills and media literacy, three factors contributing directly

towards undergraduate employability.

This presentation sets out to provide tutors of languages, or any other skill-based subject,

with a set of practical observations and strategies aimed at implementing successful

use of social media for academic purposes. The speaker will discuss the specifity of the

social networking website chosen for the experiment as well as the technicalities of the

creation of a safe and productive learning environment, in order to bring to practionners a

comprehensive, useful and easily accessible solution.
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Knowledge 3.0: E-Learning, Social Media, and the Neoliberal University
Jon Beasley-Murray is Assistant Professor in Spanish at the University of British Columbia

This presentation examines the relations between social media and an emerging twenty-first century politics of knowledge, focusing particularly on the role of the university in this new configuration.  The so-called Web 2.0 and social media present inspiring opportunities, but also profound challenges, to the institutions traditionally charged with the production, arbitration, and dissemination of knowledge. 

The rise of "e-learning," the proliferation of academic blogs and Twitter streams, the increase in open-access publishing of both journals and books, and other instances of the use of social media and open-source technology within and beyond the classroom all respond to long-standing critiques of the university.  They promise to break down residual hierarchies and open up higher education in new ways.  For instance, asking students to edit Wikipedia articles allows them to contribute to a  common store of knowledge that is read by millions of people around the globe.  These possibilities are perhaps particularly exciting for teachers of Languages and Area Studies.

But we need to contextualize these technical changes in the production of scholarly knowledge in terms of the broader transformations that give us an increasingly "neoliberal" university characterized by a temporary labor force, quantifiable targets constantly subject to review, and blurred boundaries between state provision and market priorities.  We need to ask also what is lost when the ivory towers are so fully dismantled.  This presentation, therefore, attempts an overview of "knowledge 3.0" as it affects all of us, not simply those who happen to study or work within educational institutions.
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